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Pupil premium strategy statement 
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This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Hareclive E-ACT 
Academy  

Number of pupils in school  364 

Proportion (%) of pupil premium eligible pupils 67% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published September 2021 

Date on which it will be reviewed January 2022  

Statement authorised by Leanne Mahony  

Pupil premium lead Helen Rees  

Governor / Trustee lead Leanne Mahony 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 325,800 

Recovery premium funding allocation this academic year £ 35,960 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 325,800 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Hareclive Academy, our intent is to close the gap between our disadvantaged pupils 

and their non-disadvantaged peers. Overcoming barriers is at the heart of our pupil 

premium strategy. We want to ensure that all children can be successful and achieve. 

Our aim is to use pupil premium funding to improve educational outcomes for our 

disadvantaged pupils. We aim to mitigate any additional challenges they may face to 

enable them to reach their full potential and to help them perform as well as other 

pupils 

Our key objectives for our disadvantaged pupils include:  

 Ensuring that all children receive quality first teaching in all lessons  

 Providing targeted academic support for children who are not making expected 

progress  

 Addressing non-academic barriers such as attendance, access to resources, well-

being and cultural capital  

 Closing the attainment gap between disadvantaged and non-disadvantaged pupils 

  

Our current strategy works towards achieving these objectives by ensuring that there 

are well planned actions in place across the academy to meet these objectives.  

The key principles of our strategy plan are:  

 a commitment to the best possible outcomes for all disadvantaged children 

  high expectations for all pupils, recognising that deprivation and challenge do not 

equal low ability  

 actions that are underpinned by high quality research to ensure that they are most 

likely to have a positive impact  

 ongoing self-evaluation and review to assess the impact of strategies.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Limited speech and language skills which impacts on learning  

2 Attainment in Reading, Writing, Maths and Phonics  

3 Emotional wellbeing/High SEMH needs  

4 Attendance and Punctuality issues 

5 Gaps in prior learning including skills needed to retain knowledge taught 

6 Relationships/Behaviour – to ensure excellent learning behaviours and 
relationships across the academy 

7 Reading – to ensure high quality reading provision including the 
teaching of phonics  

8 Parental engagement  

9  Financial Hardship  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure that all PP children have 
good mental health and are able to 
function in school and their everyday 
life. 

Pupils will be ‘ready to learn’ with 
effective support from Nurture/Thrive 
groups, ensuring access to resources 
and support for attendance.   

 

All PP children to build resilience and 
motivation skills. All PP children to be 
aware of how to keep emotionally well. 

 

Pupils will access appropriate 
Nurture/Thrive/ Interventions/ Resources 
in order to make good or better progress 
in their learning. 

 To ensure quality first teaching is 
consistent across all classes in the 
Academy.  

 

For all teachers to be teaching at the 
appropriate stage of the E-ACT Mastery 
Rubric based on their experience.  

Gap closed between PP and National 
Non-PP end of key stage attainment in 
reading, writing, & phonics.  

 

Gap closed between PP and National 
Non-PP phonics 

%Non-PP Reading ARE, % Non-PP 
Writing ARE, % Non-PP Maths ARE.  

 

Year 1 children to pass phonics screening 
– meet national average target. 

For all PP children to achieve at least 
national % for attendance  

PP children achieve 97% attendance.  

The attendance of PP children is in line 
with Non-PP children’s attendance. 
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To ensure that PP children are not 
disadvantaged at school due to financial 
hardship at home. E.g. Not being able to 
attend an educational visit because they 
cannot afford it. 

All PP children are given the opportunity 
to attend educational visits, residentials 
and paid events. 

To ensure high quality reading provision 
including the teaching of phonics.  

All children to read at home every day, 
meeting academy expectations.  

Increased parent/carer engagement with 
reading.  

Academy reading strategy to be 
embedded throughout the academy.   

 

Year 1 children to pass phonics screening 
– meet national average target. 

 

To ensure that all PP pupils have good 
mental health and are to behave well 
and build positive relationships with staff 
and their peers.  

 

To ensure excellent learning behaviours 
across the academy 

All PP pupils are ready to learn.  

All PP pupils are able to interact 
appropriately in a range of situations with 
peers and adults in schools  

 

Reduce FTE/PEX of all pupils  

 

All PP pupils to build resilience and 
motivation skills  

Parents are engaged in their 
child/children’s learning and as a result, 
pupils achieve the best possible 
outcomes including aspirations, role 
models and academic support at home 

Parents of PP children attend parent’s 
evenings, parent workshops and other 
school events. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £121,618 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
address
ed 

Continuous 
CPD and 
monitoring 
of quality 
first 
teaching 
around 
expected 
typicality on 
Rubric. 

QFT will ensure PP/all children are getting the best wave 1 

intervention from Teachers. 

The EEF recognize that quality teaching helps every child: 

Good teaching is the most important lever schools have to 

improve outcomes for disadvantaged pupils. Using the Pupil 

Premium to improve teaching quality benefits all students 

and has a particularly positive effect on children eligible for 

the Pupil Premium. 

https://educationendowmentfoundation.org.uk/the-tiered-

model/1-high-quality-teaching/ 

Evidence review: The effects of high-quality professional 

development on teachers and students - Education Policy 

Institute (epi.org.uk) 

 

2 & 7  

Teachers 
to identify 
pupils for 
intervention
, and set 
up as 
appropriate
. 

By identifying gaps in learning, teachers can plan 

appropriate sessions to plug these gaps to ensure more 

pupils are achieving 1-2 on the Assessment Scale. 

Targeted academic support | EEF 

(educationendowmentfoundation.org.uk) 

5 

Opportunity 
for all 
pupils in 
Years 2-6 
to receive 

Due to disruption to learning over the last 2 years, the Trust 

are providing English and Maths sessions remotely 4 days a 

week for all pupils in Years 2-6 to be able to access 

remotely. 

2, 5 & 7  

https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
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additional 4 
days a 
week of 
catch up in 
English 
and Maths 
via Trust 
wide 
Booster 
programme
. 

 Targeted academic support | EEF 

(educationendowmentfoundation.org.uk) 

 

Implement 
the E-ACT 
Year 6 
strategy to 
ensure 
strong 
outcomes 
for Year 6 
pupils. 

Year 6 cohort has had two years of disruption, and will be 

the first cohort sitting KS2 SATS for 2 years, so need to 

ensure majority of our pupils reach the expected standard, 

to best prepare them for KS3. 

 https://gov.wales/sites/default/files/statistics-

andresearch/2019-08/110805-drop-attainment-

duringtransition-phase-particular-focus-child-poverty-en.pdf 

2, 5 & 7  

PP Lead  By regular assessment and monitoring/tracking of data, we 

can identify pupils most in need of immediate, short-term 

intervention in targeted areas, and plan appropriately. - 

https://www.prodigygame.com/blog/data-driveninstruction 

Data Driven Instruction: Definition and 11 Strategies - 

https://www.prodigygame.com/blog/data-driveninstruction/ 

Impact of Feedback on student attainment: 

https://educationendowmentfoundation.org.uk/evidencesum

maries/evidence-reviews/the-impact-of-

feedbackapproaches-on-educational-attainment-in-children-

andyoung-people/ 

2 & 5 

HLTA in 
each KS 

 

EEF states that small group tuition is most likely to be 

effective if it is targeted at pupils’ specific needs. Pupils will 

be able to work with HLTA/ Qualified Teacher during 

interventions to ‘fill gaps’ in pupils’ learning. 

2, 5 & 7   

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://gov.wales/sites/default/files/statistics-andresearch/2019-08/110805-drop-attainment-duringtransition-phase-particular-focus-child-poverty-en.pdf
https://gov.wales/sites/default/files/statistics-andresearch/2019-08/110805-drop-attainment-duringtransition-phase-particular-focus-child-poverty-en.pdf
https://gov.wales/sites/default/files/statistics-andresearch/2019-08/110805-drop-attainment-duringtransition-phase-particular-focus-child-poverty-en.pdf
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SEMH lead 
teacher  

Lead SEMH provision in the academy and to support staff 

and pupils with their SEMH needs.  

Quality 
First 
Teaching 
of 
vocabulary 
across all 
lessons 

A consistent and robust approach to explicitly teaching 

vocabulary across the whole school. Good teaching is the 

most important lever schools have to improve outcomes for 

disadvantaged pupils. Using the Pupil Premium to improve 

teaching quality benefits all students and has a particularly 

positive effect on children eligible for the Pupil Premium 

(EEF Pupil Premium) 

2 

Continued 
consistent 
use of 
phonics 

Evidence shows that Phonics approaches have been 

consistently found to be effective in supporting younger 

readers to master the basics of reading, with an average 

impact of an additional four months’ progress. Research 

suggests that phonics is particularly beneficial for younger 

learners (4-7 year olds) as they begin to read. Teaching 

phonics is more effective on average than other approaches 

to early reading (EEF Toolkit) 

2 & 7  

Introductio
n of a new 
whole 
school 
academy 
(Unity 
curriculum 
– 
CLUSP/CU
SP)  

Pupil Premium | Unity Schools Partnership (unitysp.co.uk) 2, 5, & 7  

Parental 
Engageme
nt, for 
example 
workshops  

‘The average impact of the Parental engagement 

approaches is about an additional four months’ progress 

over the course of a year. There are also higher impacts for 

pupils with low prior attainment’ (EEF) 

8 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £16,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 
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Gaps identified 
through termly 
assessment and 
targeted intervention 
groups to be 
delivered by support 
assistant  

 

EEF states that small group tuition is 

most likely to be effective if it is targeted 

at pupils’ specific needs. Pupils will be 

able to work with HLTA/ Qualified 

Teacher during interventions to ‘fill gaps’ 

in pupils’ learning. 

 

2 & 5  

To ensure that early 
communication 
needs are met. 

The EEF toolkit suggests that: Overall, 
studies of oral language interventions 
consistently show positive impact on 
learning, including on oral language 
skills and reading comprehension. On 
average, pupils who participate in oral 
language interventions make 
approximately five months' additional 
progress over the course of a year. We 
want to provide extra support to 
maintain high attainment,  

Small group interventions with highly 
qualified staff have been shown to be 
effective, as discussed in reliable 
evidence such as ‘visual learning’ by 
John Hattie and the EEF toolkit. 
Delivery of individualised speech and 
language programmes ensures that 
pupils are able to better access the 
curriculum and engage in the world 
around them. 

 

Oral language interventions | EEF 

(educationendowmentfoundation.org.uk) 

1 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £187, 446  

Activity Evidence that supports this approach Chall
enge 
num
ber(s
) 
addr
esse
d 
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Family 
Support 
Worker/At
tendance 
officer to 
engage 
families 
with poor 
attendanc
e and 
support 
them to 
access full 
provision 

 

 

 

Working with families to build excellent relationships will improve 

attendance. 

Working with the teachers to focus on PP children with low 

attendance. There is some evidence that support for families 

with first children improves attendance over the years of 

subsequent siblings so early intervention is key. 

Working with the children so they want to come to school. 

Research from UCL shows: pupils from low-income households 

experience a larger negative effect from absences; reducing 

pupil absences will have a positive effect on achievement and is 

likely to reduce achievement gaps between high and low income 

pupils. Improving communication with parents (via text or email) 

has been shown to be an effective way of reducing such 

absences. 

https://www.ucl.ac.uk/ioe/research-projects/2021/apr/school-

absences-and-pupil-achievement 

4  

Breakfast 
club 
provides 
a free 
breakfast 
for all 
children 
to start 
their day 
(staffing 
and 
resources
)  

Food deprivation is high at Hareclive.  

Providing breakfast aids concentration in class and encourages 
children to be in school for the start of the day, therefore 
reducing lateness. Also, more and more families have needed 
additional foodbank support, so this ensures disadvantaged 
pupils can have two meals a day at school. Research from the 
BBC shows that: Breakfast is associated with improved brain 
function, including concentration and language. A review of 54 
studies found that eating breakfast can improve memory. 
https://www.bbc.com/future/article/20181126 

 Research from the IFS shows that: Children who come to 
school hungry are less attentive, more disruptive and less likely 
to understand and remember the day’s lessons. Our results 
indicate that additional funding of this kind can boost 
attainment, improve the classroom learning environment and 
reduce absences in disadvantaged schools – and all at 
relatively low cost per pupil. Universal breakfast club provision 
in 5 7 disadvantaged schools should therefore be considered by 
schools allocating their pupil premium budget (and rightly by 
government) as a way to enhance pupils’ experience of school, 
and ultimately their educational attainment. 

 https://ifs.org.uk/publications/8714 

 

2, 4 
& 6  

Camps/ 
trips  

 

To give equal access to enrichment-curricular opportunities. 

 
https://educationendowmentfoundation.org.uk/public/files/Public

1,2,3,
4,5,6  
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Room 13  

 

 

 

 

 

 

ations/Metacognition/EEF_Metacognition_and_self-
regulated_learning.pdf 

 

 

 

Attendan
ce 
support & 
EWO 
support  

Embedding principles of good practice set out in the DfE’s 

Improving School Attendance advice 

Working with families to build excellent relationships will improve 

attendance of PP pupils.  

Following Trust attendance procedure will keep communication 

open, inform parents and promote importance of being at school 

every day, on time. 

Working with the teachers to focus on PP children with low 

attendance. There is some evidence that support for families 

with first children improves attendance over the years of 

subsequent siblings so early intervention is key. Working with the 

children so they want to come to school. Research from UCL 

shows: pupils from low-income households experience a larger 

negative effect from absences; reducing pupil absences will have 

a positive effect on achievement and is likely to reduce 

achievement gaps between high and low income pupils.  

Improving communication with parents (via text or email) has 

been shown to be an effective way of reducing such absences.  

https://www.ucl.ac.uk/ioe/research-

projects/2021/apr/schoolabsences-and-pupil-achievement 

 

PPAttendancestrategies.pdf (northumberlandeducation.co.uk) 
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Thrive 
trained 
TAs  

Targeted thrive and SEMH support for individuals and small 
groups of most vulnerable pupils.  

6 

Play 
therapist  

Ensure most vulnerable PP pupils are getting the specialist 

support and intervention that they need  
3 
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S & L 
therapist  

Specialist in and Speech and Language to run interventions 

across the academy and to advise and support staff to support 

PP pupils.  

Oral language interventions | EEF 

(educationendowmentfoundation.org.uk) 

1 

Education
al 
Psycholo
gist  

Specialist support and advise for most vulnerable PP pupils for 

staff working with these pupils to support them further.  
2, 3 
& 5 

To 
provide a 
nurture 
provision 
for those 
pupils 
with 
social, 
emotional 
and 
behaviour
al needs 

Targeted group support for identified needs through use of Pupil 

Premium passports – children have opportunities to explain and 

talk about their own wants and needs so that individualised 

support can be implemented  

The EEF Toolkit states that: On average, Social and Emotional 

Learning interventions have an identifiable and valuable impact 

on attitudes to learning and social relationships in school. They 

also have an average overall impact of four months' additional 

progress on attainment. Use of Nurture provision has shown in 

previous years to have a positive impact on children’s well-being 

and ability to access provision in class 

6 

 

 

Total budgeted cost: £ 325, 064  
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

 

See Pupil Premium Strategy Evaluation Document 2020/2021 on academy website 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

  

  

  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  
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How did you spend your service pupil 
premium allocation last academic year? 

xxxxx 

What was the impact of that spending on 
service pupil premium eligible pupils? 

xxxxx 

 

 

 



 

15 

Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 
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